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ABSTRACT

The article attempts to outline the main characteristics and topics of English language teaching in the
most recent historical period in the development of Bulgaria. It envisages the last two decades, when
intensive English language learning has become a priority, both social and institutional. Taking into
account the nature of the language learning, the focus of interest is on the students' attitude to the subject,
as well as the main difficulties experienced in the teacher-student interaction. The analysis of the data
shows a balance between the teacher's intention and the learner's interpretation, which influences the end
result — the actual mastery of the foreign language. The conclusion emphasizes the responsibility of the
teacher to judge correctly what the student's expectations are, the freedom of variation that the curriculum
gives them, as well as the practical implications of classroom processes for preparing the students for the
outside world.
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participation of the students

INTRODUCTION

In the vast variety of ideas and practices in
teaching English, a basic competence that a
teacher is called upon to develop is to be able
to interpret theoretical language knowledge in
accordance with the learner's speech needs.
The experiences and understanding of foreign
language learners and teachers differ
significantly ~ from the  methodological
prescriptions for the processes of teaching and
learning a foreign language. However, if in the
course of the learning process students become
aware that knowledge of the language system
provides them with a means to communicate in
a foreign language and to participate in real
life situations, they perceive this activity more
effectively. Given the nature of foreign
language teaching, the more important study
seems to be the "naturalistic" study rather than
the experimental methodology. Teachers and
students know very well what the practical
dimensions of theoretical knowledge are,
while, on the other hand, researchers,
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curriculum designers and policy makers
skillfully justify abstract formulations of
classroom education. The latter often miss
something essential: to link the acquisition of
linguistic knowledge with the acquisition of
competences, i.e. with their application in the
real speech practice of the trainees. This gap
leads to inconsistencies in the achievement of
the ultimate goals and results in foreign
language learning. This discrepancy can lead
to different perspectives on what teaching is
and what is important in it. Often there is a
discrepancy between research and actual
teaching. In order to overcome this gap and to
fully understand teaching, it is necessary to
take an approach that puts the main focus on
the subjects of the learning process, that is, the
students themselves. The important question to
be asked is: what professional competence do
teachers have to acquire in order to achieve the
set goals? (1-3). The question is key in the
intersection of how teachers are prepared, how
professional studies are conducted, how
teaching materials are developed and how
meaningful educational policy is generated.
What teachers know and how this knowledge
finds its way into their practice is crucial for
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those who want to understand and influence
education. It is necessary for the makers of
foreign language education policies to be
aware of the competence of foreign language
teachers and the ways in which it can be put it
into practice.

DISCUSSION

The Faculty of Education at Trakia University
aims to create modern conditions for acquiring
professional competence and competitiveness
in the labor market. The training is performed
by highly qualified academic staff and
provides young professionals with solid
scientific educational and practical training in
both major educational and qualification
levels. All major specialties receive varying
levels of proficiency in English, which is
highly recognized as a necessity in both social
and institutionalized curricula. The renewal of
the educational system and the implementation
of innovative approaches are aimed at shaping
the creative personality which develops,
communicates and realizes its potential in a
multi-dimensional and changing society (4).
The great challenge for the trainers is not only
to ensure that they have a good command of
the foreign language, but also to prepare future
teachers to acquire all the necessary knowledge
and skills for their practical work in the
classroom. In trying to understand the teaching
profession, we are aware that teaching is
generally viewed as the execution of certain
activities and the pursuit of certain behaviors
that lead to the necessary competencies so that
those who are now learners are able to
effectively educate their future students when
they become teachers and educators. In other
words, teaching is seen as a learning process
that links the behavior of the teacher to the
learning outcomes of the activity of the
students (5-7).

PLANNING AND ITS PRACTICAL
IMPLEMENTATION

The cognitive view of teaching views it as a
combination of thought and action. Assuming
teaching has a cognitive component, the
logical question we ask ourselves is: What
does the teacher know? How is his knowledge
organized? How does the knowledge that the
teacher has in his or her head actions
influence their actions? After all, it is the
subjective knowledge associated with the
teacher that determines, for the most part, what
happens in the classroom. English teachers,
like all other teachers, always put into practice
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the strategies and techniques they used when
they were doing their own learning. The
quality of this process depends on whether the
teacher can "express”, put into practice his or
her knowledge. The lesson planning process
exemplifies this cognitive orientation for
understanding teaching. When students learn
how to plan their lessons, the first thing they
are usually getting familiar with is the concept
of the purpose of the lesson, followed by
clarifying the content they are going to teach
and linking that content to the appropriate
activities. In this way, future or beginning
teachers learn to plan their activities, they are
being helped to organize their activities, to
decide what they will do in their lessons and
determine which actions will fulfill their goals
in the most efficient and accessible way for the
students. Planned in this way, the lessons
include theoretical knowledge of language
concepts and their direction towards the final
results of the learning activity. When starting
the implementation of the planned activities in
the classroom, the beginning teachers
encounter  difficulties in the practical
interpretation of the set theoretical
assumptions. This whole process is based on
the assumption that well-trained teacher
professionals move from goals to actions and
this makes their activity effective and,
accordingly, their lessons successful. In the
late 1970s, when teacher knowledge studies
began to enter into the actual processes that
teachers go through when planning and
implementing their activities, interesting
discoveries emerged. Twenty-two independent
studies using different methods, summarized
by Clark and Peterson (8) found that teachers
did indeed plan their lessons, revealing a
complex interaction between planning and plan
implementation. Working largely within the
decision-making process, this study reveals the
connection between what teachers thought
before class time, referred to as their pre-
action decisions and what they were thinking
as they taught, referred to as their interactive
decisions (decisions made during the action
itself) (9). The researchers found out that it is
not natural for teachers to plan in organized
formats that they are taught to use. Even when
they make a lesson plan in accordance with
these formats, they often do not teach
according to that plan. They are more likely to
visualize the lessons as groups or series of
activities. In other words, teachers tend to plan
lessons as ways of doing activities for
particular groups of students rather than
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achieving specific goals (10). “In my opinion,
teaching is a complicated, messy job, and it is
all about knowing what to do in the
classroom,” says one of the teachers
interviewed (8, p. 109). In other words, one
must "know the story in order to tell the story."
Accepting the full complexity of classroom
teaching requires that research in this area be
reflected in curriculum development so that it
becomes more accessible to teachers, i.e. it
speaks their language.

THE IDEA OF THE FLIPPED
CLASSROOM

A successful attempt to overcome the problem
of the practical application of the principles of
foreign language learning is the so-called by
the theorists active learning and, accordingly,
active teaching. It is grounded in the scientific
research, according to which new generations
of learners have new, fundamentally different
characteristics:

- they are "addicted" to electronic devices and
to communication in new social networks;

- they learn mainly through the use of new
technologies;

- they seek what interests them in non-
traditional ways, again with the help of modern
technologies;

- they prefer to work in groups, in teams;

- they prefer to find the solution to a problem
in a short way instead of listening to theoretical
explanations;

- they find it difficult to keep their attention
focused on the standard presentation of the
lesson in the classroom, in other words, they
could be defined as "goal-oriented™;

- they tend to reuse items and watch videos
showing how things happen.

Based on these psychological characteristics of
the new learners, for whom images are the
basis of perception of the world and
knowledge, the so-called “inverted classroom
training” is becoming more and more widely
used in the pedagogical practice. It is an
eclectic, blended learning experience whereby
students are introduced to the content to be
studied at their homes, as instructed by the
teacher, using their technological devices, and
then during a teacher-led school lesson
together with their classmates (in teams) a
series of actions guided by the teacher will lead
to the achievement of the learning objectives,
in our case — of learning a foreign language, to
the acquisition of new language knowledge
and skills. The image of the "mirror"” illustrates
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the idea of this pedagogical practice as the
reverse of the more common traditional
practice of introducing new content at school
and then assigning homework and projects to
be carried out by students independently at
home. The reversed model gives the
opportunity to the students to take
responsibility for their own learning; the
amount of knowledge they can acquire, their
skills level, the completeness and the linguistic
accuracy become the responsibility of the
trainees themselves. The challenge here is for
teachers themselves to master the digital
device skills needed to apply this new
pedagogical practice (kahoot, animoto, scratch,
panopto, etc.) (11).

THE TEACHER-STUDENT
INTERACTION

The process of learning a foreign language
involves a well-developed interaction between
the teacher and the students. In the Bulgarian
context, however, probably due to some
national psychological characteristics, there is
a general reluctance on the part of the students
to actively participate in the exchange
necessary for successful communication. Very
often what is observed in the classroom is that
no student takes the initiative to seek
clarification or to get confirmation from a
teacher about a hypothesis or even to ask a
guestion. The problem of getting students to
respond to the need for dialogue in the learning
process (for their active participation) seems
more acute for Bulgarian students than it is for
Western European countries, and this is
something with which Bulgarian teachers of
English language must cope. In a survey
performed by the author with high-school
teachers who were asked to identify their
biggest problem with teaching English (12),
about seventy percent said that "getting a
response” from their students was one of the
biggest difficulties. The problem is even more
aggravated by the fact that most of the
educational course complexes used in English
language teaching in the country are compiled
by West European (mainly British) authors, in
whose experience this problem is not of
paramount importance. Even though they may
be curious about learning and declare their
good will to study English, the students seem
to be unable to participate actively in class,
while modern textbooks and aids, which are
already predominantly communicative, focus
on speaking and situational activities. The fear
of making mistakes is cited as the main reason
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for this restraint. Most often, students have a
habit of waiting to be "invited" to speak. In
order to better understand the anxiety of
learning a foreign language, it is necessary to
understand language learning not only as a
process of acquiring language skills and
mastering rules or as participating in
communicative activities, but also as a process
in which individual learners are permanently
placed in a vulnerable position in which they
have to exhibit their own position and
independence of thinking. This process is
stressful and consequently creates a high level
of anxiety for the students. These widespread
phenomena are described as "a clearly
distinguished complex of self-esteem, beliefs,
feelings and behaviors related to language
learning in the classroom, stemming from the
uniqueness of the language learning process"
(13, p.128). This uniqueness is based on the
fact that students are required to “express
themselves" in a language they do not speak
well but are trying to master. This requirement
influences the student's self-esteem and self-
perception — "any representation in a second
language is very likely to cause some
inferiority complex in the individual as a
competent communicator and lead to restraint,
anxiety, fear or even panic" (13, p.128). When
trying to communicate in a language they do
not speak freely, however, trainees inevitably
feel some vulnerability in presenting their
personality and intelligence to others without
dealing well with the unfamiliar means of
expression that foreign language represents.
The uniqueness of the language learning
process lies in the fact that students are much
more susceptible to criticism and negative
evaluation than other subjects because the
chances of errors in a foreign language lesson
are much higher. The prevalence of anxiety in
language learning in the classroom and how it
affects their willingness to speak a foreign
language in class are also highlighted in a
survey conducted by freshmen in the specialty
of Primary School Pedagogy with a Foreign
Language at the Faculty of Education at Trakia
University, Stara Zagora. Those who identify
themselves as high-anxiety learners say they
are afraid to speak a foreign language. Nearly
half of those surveyed admit that they start to
panic when they have to speak without
preparation in the foreign language lessons.
Nearly one-third say they are nervous and
confused when they need to speak in class, and
about half of the students surveyed say they
feel confident when speaking a foreign
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language. About ten percent share a fear of
being ridiculed by their peers and therefore
prefer to move to the last row or even be
absent from exercises in order to avoid
"humiliation" or the inconvenience of being
forced to speak (14). The factors identified by
the students surveyed as contributing to the
anxiety of learning English would logically
affect their future students in the classroom.
Students, as well as their own future students
with  a low command of English,
systematically tend to Students, as well as their
future  English-speaking  students, are
systematically be prone to anxiety. Studies
have shown that the level of anxiety of
students with poor grades in English given by
their teachers is much higher than that of those
whose English is rated with good, very good or
excellent results. What happens in the mind of
the student is far beyond the reach of even the
most brilliant teacher or researcher. Research
in applied linguistics confirms that while the
teacher may be able to control to some extent
the experiences that the student is exposed to,
it is ultimately the learner who “chooses” what
and when to learn.

CONCLUSION

In order to successfully participate in English
language practice, it is important for the
teacher to link students' linguistic knowledge
to its application in real-life situations. In this
way, the teacher opens opportunities for
practical application of the learning outcomes
and supports the students' confidence in their
knowledge. The interpretations of teachers'
intentions often differ significantly from what
teachers have in mind. The student's way of
thinking has its own independence and there is
often a huge gap between the ways in which
teachers and students perceive what is
happening in the classroom. To bridge this
gap, it is important for teachers to constantly
discuss with students why they are asked to
perform certain activities. In the absence of
such communication, trainees face the
alternative of adopting a "survival orientation"
(14, p. 26). In this case, they depend on
external criteria — performing activities
because the teacher has asked them to do so.
As a result the students follow the teacher's
guidance without in any way identifying
themselves with it. In order for students to
orient themselves towards achieving the
language goals set, in order that they see the
purpose of their participation in the activities,
it is necessary for them to know why they are
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doing what they are doing. For the teacher, this
means that he or she clarifies the goals of the
activities at all times and, when necessary,
“renegotiates” these with the students who are
the actual subjects ot the educational process.
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